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I

My name is Lyn Olsson.
Today's date is March 14, 1988.
The
following is an interview with Dr. Kramer Rohfleisch. Professor
of History at San Diego State University from 1947 to 1974. The
interview is part of the University Archives Oral History Project
of San Diego State
University.
Lyn Olsson(LO):
When and where were you born?
Kramer Rohfleisch(KR):
13. 1911.
LO:

I was born in San Francisco

on February

Did you grow up in San Francisco?

KR:
I grew up in San Francisco. I went to the public school
there. I went to Mission High School and was President of the
Student Body in 1928, then I went ~cross the Bay and entered the
University of California in 1929.
I received an A.B. in 1933, an
M.A. in 1935, was working on my Ph.D. when the war came and I
finished the degree at the conclusion of the war which was about
1946.
LO:
You answered several
you about your education.
war.

questions there that I was going to ask
Tell me about your involvement in the

KR:
At the time of Pearl Harbor I offered my (chuckling) dubious
services to the Navy because I could handle boats of a particular
size of maybe eighty or ninety feet.
I thought that they could
use me in the submarine patrol because they wanted people for
that on the West Coast and I was equipped to do that kind of
thing.
I could navigate and sail, but I only had one ear.
At that time I was teaching at Santa Ana City College.
I
resigned in March 1942 and went to the Santa Ana Army Airbase as
an instructor in basic navigation--it was an Airforce Training
School in Naval Indentification, which had been my hobby for
years, the Navies of the World.
It just happened that they
needed someone to teach that subject to these pilots and I was
already equipped to do that.
I not only taught classes but
trained other people to teach.
It was awkward for the Air Force to have civilians teaching
officers.
LO:

Why was it awkward?

KR:
Military protocol is the best answer I can give.
We were
not subject to the same discipline that they wanted in the
military.
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LO:

They were afraid

that the officers

would not like that?

KR:

That's true, because I had colonels in my class.
Then they made it worse because they wanted to send us to
O.C.S., but they wanted us to come up through the ranks.
We all
enlisted and became instant master sergeants.
That made it worse
because in the class, I was teaching full Colonels as a Master
Sergeant.
Colonels who didn't know which end of a ship was the
front end!
That got awkward.
So, they very quickly shipped us
off to Miami where we all became, miraculously, officers and
gentlemen and second lieautenants.
I came out of there in April 1943 and was sent to the
Intelligence School.
They took the top ten percent of the
classes and gave us a choice of what service we wanted.
I chose
Intelligence.
We were sent to school in Harrisburg, Pennsylvania
for a couple of months and we learned the basic rules of
Intelligence.
If we placed high enough again, we had the choice of
service.
Well, I was in the top group, so I chose the AntiSubmarine Command--that was the nearest thing to the Navy that I
could find.
I couldn't fly.
I was a 4-F.
I hate to tell you about how J got into the Service; I had
to cheat.

La:

Tell me.

KR:
Well, I had one ear.
Before we went to O.C.S. we had a
physical and everything was fine.
I couldn't hear and I knew
that.
They sent me to the audiometer people and there was a
staff sergeant, a technician, who gave me the test.
I said,
"Sergeant, would it be possible for you to do the left ear
first?"
He did it. When he twisted the dials I'd count for each
one and when it began to come through I would hit the button.
When he did this ear, I allowed the same intervals and hit the
button.
The time was roughly the same.

La:

Smart!

KR:
Then there was the medical.
The doctors came and looked in
my ear and found no eardrum.
That was going to exclude me. They
looked over their records and decided that they needed my
services, so they put down "slightly retracted eardrum".
(Laughter)
We went to O.C.S. and from then on I had to use care to make
sure that I wasn't examined again.
Several requests came from
overseas for my services.
You may not remember Hump Campbell.
He was City Manager
here back in the fifties.
He was an old friend of mine, we went
to school together.
He was managing cities in Italy as the army
moved up there and they sent in a request for my services because
I had minored in Public Administration.
I dared not go because if they found out about my ear, I'd
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be out.
I couldn't take that one.
Another time, the former dean of Santa Ana City College was
Chief Intelligence Officer in the Twentieth Airforce and he
wanted me to come out to Sai Pan. Again, I dared not to go
because I'd be thrown out.
Several times I came through very narrow as far as getting
in trouble.
So, I wound up in Intelligence and writing the
history of the Airforce.
LO:

I didn't

realize

that.

KR:
The Airforce published a seven-volume official history of
the Army Airforce, so I took parts of it--volume four.
My field
was the South Pacific, the Thirteenth Airforce.
That's the one
that was based on the Guadalcanal.
I stayed in the Reserve for about twelve years.
LO:
While you were in the Reserve
history?

you were working

on the

KR:
I felt that it would be useless because they would find out
about the ear.
I was sailing under false colors.
There's an interesting story, when I was discharged from
active duty and I was a Major by then, I was being examined by
the medical people and they found it and said that I could put in
for disability.
I could get fifty percent disability.
I said,
"Colonel, this has been with me since age two.
It was nothing
that happened during the war."
He said, "You couldn't have
gotten in with that ear."
I said, "I'm here and I've been here
for five years."
He just couldn't figure that out.
I wasn't
going to accept that.
We did continue writing after the war.
When I was teaching
here, and at the University of Chicago after the war, we were
involved in this writing project and I didn't finish my part
until about 1951.
I used to work eighty hours a week, writing
steadily for the Airforce and teaching full-time.
It was a busy
time.
LO:

Tell me about your teaching

history.

KR:
Well, it was a little different from the normal.
When I
went to Chicago, they had the Hutchin's approach to teaching.
The object of education on the undergraduate level at Chicago was
to teach young men and women to think in a framework of factual
knowledge.
They had gotten away from, particularly
in history,
the narrative approach in which there was a lecture and everyone
scribbles down notes and fires it back in bluebooks.
They went
far beyond that.
They built a program around using original documents of
whatever nature or discipline.
Then in the small classes, we
only had twenty-five people in classes and they were the cream of
the crop.
Our median was ninety-seventh percentile.
We read the
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classic documents of u.s. History, beginning with John Locke and
coming forward.
The class was a debate, it was Socratic.
In fact, we had a
system of fining any instructor that talked more than sixty
seconds, two minutes, or something like that.
The kids could
report us and we had to pay about twenty-five cents each time and
it went into the kitty.
We had a big party later on. We had
formal lectures, but we ourselves did not lecture.
LO; That's
intelligent

very interesting.
You must have
and outgoing students.

had some extremely

KR:
Oh, yes.
Many of us left that system and went off into
places like San Diego State and we carried this system with us.
To those who criticized it, and there were those on this campus
who tried to eliminate it because they were frightened by it. It
undid them because it was contrary to what they had experienced
in the big State Universities where you have five hundred people
in a class with bluebook responses.
There, our classes were like bottles of champaigne with the
corks blowing out.
When we read Lincoln's Gettysburg Address, it
was a debate and we could never get through it in an hour.
We
read the Communist Manifesto and all kinds of things.
We read
Adam Smith, de Toqueville, Bernard Shaw, H.G. Wells, anybody that
had something to say about public problems in the past.
We
debated them in the class through the eyes of the man who lived
them.
I brought that system here and installed it in a course
called 17A-B.
It was a staff course.
We all read the same book
and followed the same calendar.
LO;

What do you mean by a staff course?

KR;
There were six or eight of us all teaching various sections
of the same course.
We had a common reading calendar, common
examinations.
I revised it to fit our system here.
LO:

Did you find considerable

resistance?

KR:
Oh, I found plenty of resistance.
Some of the older people
tried to knock it out.
The students, of course, had never seen
anything like it. Every class was an experience.
I must have
taught the Communist Manifesto forty times, but, I must say, it's
never twice the same way because each class is unique.
They all
see things differently.
The same is true for Jefferson's Notes
on Virginia, or whatever else we were doing.
The point is that a student learned to take a position, he
learned to have an opinion, he learned to voice it in public, and
above all, the question of the matter in that kind of teaching is
why?
Why does this matter?
Why does, let us say, Tom Paine feel
this way about the English?
What are his reasons?
Each student
learns to either defend a position or attack it.
I'm neutral,
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they don't know how I feel.
However, if they ever ask me how I feel, I tell them.
That's one of the things that you must do.
Don't try to hide
between the intellectual animinit~because
you weaken your
integrity.
I tried to make sure that everyone saw that we were
not here to propagandize.
LO:
How did the students react to this teaching method at State?
My opinion is that you would have some difficulty in getting
their involvement.
KR:
We were swamped.
Partly because some of the other
departments saw the value in this and made it mandatory.
Political Science, Don Reefer, Nursing people and others all
adopted this same way. We had far more than we could handle.
We had very interesting criterion for admission.
That
brings up a point which I wanted to make.
I was here in 1947,
the post-war influx with a totally different kind of student.
Dozens of kids came in out of the Army in Italy, the Airforce,
they were in Japan, in the South Pacific.
Those young people had
seen more of life and death than any of the older faculty could
ever possibly see. They had seen ~eality and you had to treat
them differently.
LO:

So different

KR:

That's

LO:

They accepted

from the students

nowadays

too.

right.
the teaching

methods.

KR:
They had to get into the sections of 17A-B and they were
jammed.
We were limited to thirty-five because you can't handle
anymore than that.
It's not a cheap way.
It doesn't fit in the
California taxpayers' view of education which is to fill a hall
of one thousand people and have one bright boy speaking.
This is
a different kind of education because you come out of it
thinking.
I still to this day, forty years later, say that it was the
best thing they ever had.
It forced me to think and I can hold
up my part in a debate.
It was endless debating and you had to learn the name of
every student right away.
He became, not a number, but an
individual.
He had a kind of aura about him, his own stamp.
I
knew in advance how he would reply.
It took about eight weeks to break in. Some couldn't accept
it. They were primarily from math and science because in those
fields there is one correct answer.
In our field, there is never
one answer unless you are a Mr. Roberts or Karl Marx.
The
dogmatists, the idealologues and the mathematicians
often
couldn't.
It took time.
A few couldn't make it. When we were
discussing liberty, there are many aspects of it and they wanted
one right answer.
If there's no one right answer they abandon
it.
5

LO: That's interesting
would be that way.

because

I wouldn't

think mathematicians

KR:
Well, they hadn't gone far enough in math.
If you go to the
upper levels of math, you find that there are many uncertainties.
At the level they were at, they didn't know that.
LO:
The few mathematicians whom I know are also excellent
musicians.
They're very flexible people and are very willing
really examine different points deeply.

to

KR:
I have friends in the math field too and they're delightful
people.
The nature of the discipline and of the scientific
discipline at their level is such that it goes for simple
answers.
In the field of politics and economics, or democratic
government, there are no simple answers and there are no single
right answers.
There are many approaches.
The country's politics at the present time is experiencing
just that problem; we've had a regime that goes on simple answers
and there aren't simple answers.
There are many roads to heaven.
Sometimes I would get a Marxist in class--very rare in this
community, I'd occasionally get a ~ocial Democrat and they are
not so dogmatic--and I loved to have them because of this
wonderful fire in the class.
LO: Well, obviously, things have changed a bit there.
I'm not
that familiar with the history courses, but the courses that I
took weren't that way.
Every now and then you would get into a
discussion course, like this was run as if it was almost a
graduate seminar.
Things have changed.
KR:

Oh, the size alone.

LO: Yes, the number of students.
to phase out this teaching method
format?

When did you find that you had
to get away from the seminar

KR:
Well there were a number of things.
I don't know if you
want to discuss now the change in the nature of the institution
because that's a big topic.
LO: My questions aren't going to follow exact order,
ahead and talk about it now.

so let's go

KR:
My generation bridged the gap as the State oollege emerged
from the old Normal School.
That had already changed prior to
the war, but my generation founded what you might call general
purpose, liberal arts rules with the accent in teaching and
gradually shifting over to the level of a university.
That
raised all kinds of problems and still does.
I was not keen on that for a variety of reasons.
I knew
that the State would never support us in the way that they
6

"

Their accent is on research and
support the Berkeley system.
They don't concern themselves so
they're funded accordingly.
much with teaching--they say they do, but they're too big for
that.
LO: You discussed
informative.

this in this article

and it's very, very

KR:
As we drifted into that pattern, we adopted the criteria
that Berkeley sets up for its faculty; it's research oriented.
You cannot teach the way that I was teaching and have much energy
left for research because every time that you say you're going to
read a twenty page section in class for the next day of Adam
Smith and I had to, and I hope the others did too, read and think
about that every night.
What are the key elements am I going to
get out of this and present to the class as questions to
stimulate them? You have to think about it every night.
You could do your research in the summertime, which many
people did, but as you applied the carrot of research for
advancement and retention, you diminished the time that was given
to teaching proportionately.
Berkeley, of course, gave up on any
kind of intimate teaching.
I was a teaching assistant at Berkeley and I couldn't begin
to do there, at that age, the kind of teaching I did here because
I didn't know enough.
This kind of teaching breaks down the
strict departmental barriers, the imperial empires that are built
up in history, economics and then sociology.
This kind of
teaching pays no attention to what the label is on the document
which you are reading.
You have to be ecclectic and read very
broadly to be ready for that kind of teaching.
The average Ph.D. is not ready because he comes out
specialized and he can't teach this way.
It took time for me to
learn how to do that.
Chicago was my training ground.
LO:
Many hours between doing your work and studying.
You were
really putting in a lot of time and effort into teaching the
students.
You must have a real desire to instruct your students.
KR:
The focus is on the student and his mind.
I'm trying to
train that mind to think about public problems.
It was very
difficult to do, particularly in this community.
This community
in 1947 was under the accent of the Navy, its tone was
essentially set by the military.
I met people when I first came here who regarded Franklin
Roosevelt as a Communist.
Not long ago, I was at a dinner party
in Point Loma and there was a retired Naval officer and his wife.
They asked me at the dinner table, "Looking back," they said, "as
a historian, what do you feel is the principle contribution of
Franklin Roosevelt?"
I said, "It's very simple.
He did two
things in my lifetime: one, he saved western capitalism so you
and I can enjoy some of what's left; secondly, he persuaded and
conned the Russians into doing our dying for us."
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I would never have come home from the war without the
Russians.
Twenty million other American men would not have come
home from the war. The Nazis had eighty percent of their war on
the Eastern front and twenty percent of their effort on the West,
We never combatted more than twenty percent.
Nobody knows that,
So, the Russians paid out twenty to twenty-five million people to
defeat the Nazis.
LO:

What was this person's

reaction

KR:

Shocked.

LO:

They had never considered

to your answer?

that?

KR:
They didn't even know about it. I was a student in Germany
under Hitler's time.
My wife and I had a travelling fellowship
and we could see that thing coming.
When we came back and I was
teaching in Santa Anna, which was an extremely conservative
community and very isolationist, I had to give talks at the
Kiwanis, the Rotarians, the usual chicken patty circuit that you
go on. They'd ask me what did I see and what did I think was
going to happen.
I said, "Well, gentlemen, there will be a war
and we will be involved in it because the Western Democratic
societies can't begin to compete militarily on their own with
what Hitler has created."
"Is it worse than Communism?" and so on.
I said, "The
Russians are too inefficient and they can't begin to compete with
what the Germans will do."
That caused a stir when I was
teaching there.
LO:

You were starting

off controversial.
'!:c.

KR:
I was challenging some of the ~cepted
mythology.
When I
came here, I found that when I gave public talks that the
communities were frozen in political attitudes that came from
William McKinley's day--God is in his Heaven and he has smiled on
San Diego, nothing needs changing.
LO:

And that attitude

still holds here?

KR:
Not so much.
I did an article for the San Diego Magazine
years ago on the coming of the University when the community was
debating what would happen if the University came.
LO: Do you mean when San Diego State College
university?

was becoming

a

KR:
No, UCSD.
I guess it's been here ever since you were an
adult.
I was here even before it was hatched, it was just a
gleam in the eye of Roger Revel and others.
I remember thinking about what it would do to the thinking
patterns of this community if the University did put a branch
8

here and it became successful.
Many people whom I talked to
thought about the University setting up a huge football stadium
with flags flying and football teams on Saturdays.
I dispelled that idea and pointed out that many of the
aspects of the community would change very rapidly.
In the first
place, it would be an international center and not everyone sees
the American Democratic system as something that the world ought
to follow.
Secondly, the anti-semitism that was then so ripe in
La Jolla that if it didn't go there would be no University
because the faculty will have a substantial percentage of worldreknowned names, all of them Jews.
Furthermore, you may have on
the faculty an abound Marxist.
We did, Ansel Davis and other
people.
That will distress the community, but that is the nature
of a university and you'd better get used to it. What it did was
elevate the debate allover
the community.
If you'd like I can talk a little bit about that--about the
community having to learn how to live with ideas as it matured.
LO:
I would like ycu to talk about that, but I would also like
you to somehow bring in San Diego State University and how UCSD
and San Diego State playoff
of each other and support each
other.
TAPE ONE. SIDE II
KR:
When I came here, San Diego State was regarded as a kind of
;-kept intellectual p061~ I guess you could call it. It was
housebroken and not too much was done to unsettle the thinking
patterns of the community.
The American Legion had a strong hand
in raising ---- with anyone that had dues that were somewhat
askew from Adam Smith.
One of them was Harry Steinmetz.
Have
you heard the name?
LO:
Yes, I was going to ask you about him later, but if you want
to tell me about him now go ahead.
KR:
As an example, he was regarded as a radical and he had to be
gotten rid of.
That brings up the problem, in the early days, of
the defenses of the college by the president of the institution,
Walter Hepner, against that kind of community.
The Naval
officers were after him, the American Legion were after him.
LO:
They were after Steinmetz
Hepner to get rid of him?
KR:

and were putting

pressure

on

Yes.

LO:
I didn't realize that.
personality conflict between

I thought it was more of a
the two of them.

KR:
It could have been something like that, but Walter Hepner
was a surprising president.
He came here from the public schools
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and apparently, this was before my time, there was a lot of
resistance on the part of the faculty to his becoming president.
They felt that he was not equipped intellectually and from his
experience to handle that level of education.
He surprised everybody.
He grew and did tremendously at his
job.
He became one of the ideal presidents in defending the
institution from encroachments upon it. I can give you some
examples.
LO:

Yes, please do.

What exactly

do you mean by encroachments?

KR:
Well, here's my course in 17A-B--not just mine, eight or ten
of us were teaching it at that time, Lionell Wright, Bill
Hanchett--and we all used the same book, Chicago University's
People Shall Judge.
It has all kinds of speeches, letters and
statements in it by people who would be carded as radicals today.
Some of the patriotic members of the community, those who
oversee the political morals of our time, protested about this.
I remember one time a student was doing his homework on the bus
and he was possibly reading the "Communist Manifesto", or
something like that.
Somebody looked over his shoulders, looked
at the book and made a trip out tn see Hepner to complain about
it.
Walter Hepner brought this to me and asked what was going
on.
I told him that I gave them The People Shall Judge.
He
flipped it over and he began to laugh because it has all the
beautiful statements of the American political philosophy by
everybody that's ever mounted a podium from the President on
down.
He said, "Don't worry about this, I'll take care of it."
He defended us time and again against that kind of thing.
That's the best service he could have rendered to us. The
institution developed what is loosely known as academic freedom.
One reason I stayed here, and I had several opportunities to go
elsewhere, was that here the winds blew free.
No one interfered
with our teaching.
LO:

A lot of that had to do with President

Hepner?

KR:
Hepner erected a barrier.
That was my experience, other
people may have had different experiences, but mine was elegant.
LO:
Tell me about this man named Nolan from USD and also a group
called Students for Freedom which really put the pressure on Ned
Joy and Melvin Krane.
You mentioned this article here and I was
just wondering if you could elaborate on it a little.
KR:
Nolan doesn't sound familiar.
Ned Joy was President of the
A.C.L.U. here and that was regarded almost as a Communist
organization by the downtown people.
It still is.
Mel Crane would be an ardent FDR Democrat and that too was
regarded as off limits in this community.
It wouldn't now
because the community has grown and we have too many learning
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institutions about.
The men that came here to teach, the women
too but particularly the men, married well and they married
educated gals.
They jumped into the League of Women Voters and
the PTA and the whole level had to become more universal.
I
won't say that it was Berkeley, but it was moving in that
direction.
It has moved enormously since I came here forty years
ago.
Now, you're skimming the cream off of it now.
You asked
what effect did UCSD have.
It had a very substantial effect on
that score and it washed off on us too.
When Love came, he continued the same pattern.
He defended
me time and again and others.
Mel Crane was under constant
attack because he was active in the Democratic party and he spoke
publically, critically about the government and various
institutions in the country.
He was a kind of Tom Haden.
Incidentally, I have one anecdote.
The day Harry Steinmetz
was called before the House UnAmerican Activities Committee in
Los Angeles, I was going to class and I saw him that morning.
I
said, "Harry, how are you going to approach the problem today?"
He said, "I don't know, I'll decide when I get there."
They wanted him to reveal the names of all the people whom
he knew in the past who might be submersive.
He refused to do
it.
I would have refused to do it too because it's none of their
business.
You see, Hepner would not fire him.
He had tenure and the
very deep principle was involved.
He finally was removed under
the, I guess, LuckIe Act.
The Legislature in the McCarthy period
had made it mandatory to discharge a man from the state service
if he refused to cooperate with the House on American Activities
Committee.
We never fired him.
He was fired by the State
Personnel Board.
LO:
I see, Somebody had mentioned to me quite some time ago
that there had been some kind of personality conflict and that
Hepner was actually glad to see Steinmetz go.
KR:
Well, Harry gave him trouble with powers.
There was
something of that sort, I'm sure.
Hepner kept quite a bit of
time defending Harry Steinmetz, he might defend me ten minutes a
year, he had to work at it.
I'll tell you another thing that's in Hepner's favor.
The
standards were rising.
I was teaching standard history courses
with the bluebook type, as well as these other things.
I came
across a girl who was a senior finishing up one of her
requirements and she couldn't spell.
She didn't have much of a
grip on syntax either, but her spelling was about on a third
grade level.
I flunked her and she didn't graduate.
It was a history course.
She came in tears and said, "This
isn't an English course!"
I said, "Well, little girl, every
course in this college is an English course."
Historians are
obnoxious about demanding control of the language.
She got her parents and they got a lawyer and they came to
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Hepner to force me to graduate her.
That was a delicate problem
for him.
He came to me and asked what we should do.
I said, "The
best thing that I can do is to give you her Bluebooks."
He took
them home and read them.
He called me back and said, "That girl
couldn't graduate from Grammar school."
LO:

Well,

how did she get through?

KR:
I don't know, but she didn't graduate.
I told her that when
I was in the first and second grade, I had a lot of trouble
spelling.
My mother got permission from my teacher to take me
out of school for two weeks and we did spelling for six or seven
hours a day at home.
It did me for the rest of my life.
She
could do the same thing.
There's no magic about spelling.
LO: These stories that you have to tell about how President
Hepner got so involved in all of these things, I don't see that
sort of thing happening on campus now.
They would not step in
and defend a faculty member in that way.
How do you see things?
KR:
I made the point that the leY-el of understanding of the
world has moved up as the University of California came in, USD
elevated itself and two or three other institutions in the
community.
Together they have raised the stature of public
debate in the community enormously.
LO: Yes, but there will still always be some type of problem on
campus with all those students, personnel, or whatever and the
President is not going to step in to take care of things.
KR:
They may still be going on.
I'm not aware of it because
I've been out for fourteen years and would not dare say that Day
hasn't had to contend with it. It doesn't occupy his central
position as it used to though.
LO:
I'm not talking about the same type of problem necessarily,
but problems of any nature will come up and he does not handle
them personally.
KR:
Yes, they do--moral issues.
You occasionally get some
instructor shacking up with some student and that kind of thing.
That goes to the President, it comes with the territory.
You
just have to expect that.
They usually try to handle it
discretely and quietly.
That kind of thing doesn't arouse the hackle feathers of the
old stand here of political radicalism.
That was the thing that
bothered them.
My period in the early years was during the
McCarthy period.
LO:

Yes,

you came to State

in 1947.
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KR:
In fact, I drafted some of the papers defending the faculty
who were sent to the Governor at the time.
I was on the national
council for the A.A.U.P. for awhile, like Sidney Gulick was, and
we were the natural focal points for defending the faculty.
LO;

So, you were really right in the thick of it all.

KR:
I had a lot to do with it. In fact, I think that there's an
award called the Kramer Rohfleisch A.A.U.P. Award, maybe that's
in disarray now, but when the A.A.U.P. was strong here they
granted that every year to the faculty member who had done the
most to defend the faculty.
LO:

I didn't know about that.

KR;
Well, that's a little kudo that came along.
I don't know if
they still do that or not.
Probably not because the A.A.U.P. has
been more or less absorbed into this umbrella organization now.
In fact, the A.A.U.P. wanted it that way, it converted everybody
into its own position and was telescoped and absorbed into this
thing that involves the local Union and the A.A.U.P. and all of
the other organizations.
LO:

How long were you on the National

KR;

About three years.

LO:

That in addition

Committee

It was an exhausting

of the A.A.U.P.?

business.

to your teaching?

KR:
Oh, full-time teaching, committee membership, etc.
I would
often grab the commuter plane after my Friday morning class and
get back to Dallas for half of Friday night, all day Saturday and
Saturday night, and even up to noon on Sunday and then I would
grab a plane Sunday afternoon and come back to meet my Monday
morning class.
I had a heart attack after that.
I was on the Resolutions Committee for two or three years
and later became Chairman of it. That was, holy smokes, people
from allover
the United States sending to this house samples of
what should be said.
Well, how do you handle that?
Some of them
were outrageous and impossible.
You have to draft replies and
point out the errors.
LO;
How time consuming.
classes?

How did you find any time for your

KR:
Eighty hours a week!
The heart gave out in 1965 and I had
to drop out of teaching for a whole semester and the rest of that
summer.
Then the doctor got me out of trouble by saying, "No
more

committees

for

you!

'1

LO:
I don't mean to change the subject
did you serve on the Senate?
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on you so abruptly,

but

